Mawhiba Schools Partnership Initiative

School Selection
Handbook 2009 to 2010 
A Handbook that sets out a Standard for a Mawhiba School and outlines the application and assessment process for schools wishing to apply to become Member, Partner or Advanced Partner Schools

Contents
Introduction








3
Background 








5
Accreditation







6 

The Standard for School Selection




8

Application and Assessment Process
1. Membership School






17
2. Partnership School






20
3. Advanced Partnership School




21
Self Evaluation







22
Appendix 1

Guidance in Completing the Self Evaluation Form


25
Self Evaluation Form (separate insert)


Introduction

The Mawhiba Schools Partnership Initiative is a prestigious initiative designed to support schools to become more effective in creating a structure and a curriculum that enables students with giftedness and creativity to perform highly. 
The Initiative objectives are to 

· Select schools capable and willing to fulfil the vision of the Mawhiba Schools Partnership Initiative and invite them to join the partnership 

· Help those schools become more effective at fostering creativity and giftedness amongst their students, so leading to high levels of performance 

· Help schools implement a specially designed advanced supplementary curriculum and assessment framework aimed at developing advanced learners, future leaders and creative entrepreneurs 

· Introduce contemporary approaches to teaching and learning that will foster the skills needed for high performance and entry to world-class universities

· Provide appropriate professional development training and support to teachers in the schools through the use of international and local experts and through collaborative working of teachers across schools in the partnership

· Select students who are gifted and creative and support them to attend a Partnership School by awarding them a scholarship

· To ensure that parents are fully involved and invited to play a partnership role in their child’s education 

Schools are invited to apply to be involved in the Initiative in a range of capacities; as

· Members

· Partners; and

· Advanced Partners

This handbook seeks to inform all interested schools of the required qualities, skills and behaviours essential for involvement in the Initiative. In order to be considered, schools will be expected to provide evidence to Mawhiba of the extent to which they have the resources and the commitment to achieve the above objectives.
The handbook sets out a Standard for Selection that defines the characteristics of high quality leadership, teaching and learning, student personal development and parental involvement.  It describes how schools should apply to join the programme as a Member School and how current Member Schools should apply for accreditation to become Partnership and Advanced Partnership schools. For each status, the handbook includes an assessment timeframe and process.

The Standard is based on international research into the characteristics of effective schools and is focussed on fostering provision for giftedness and creativity within a school. It is important to recognise that providing a world class education system leading to high performance for the most able students requires integrated provision not just a bespoke programme for a minority of students. 

To be selected, schools will need to demonstrate they are an effective school, but also that they have the ambition and commitment to work with us flexibly to improve still further and create the conditions that will nurture giftedness and creativity. Schools will need to have high expectations for all students. It is only where this climate exists that institutions will be successful in developing their most able pupils to reach the levels required by the world’s top universities. 

The leadership from a successful school’s senior management team and the commitment of its teachers and parents will be crucial to the success of this exciting and innovative project. We will all work together to develop the successful learners, future leaders, innovative and creative entrepreneurs who will contribute to the Kingdom of Saudi Arabia in the future. 

The purpose of this document is to provide you with all the information you need about the standard of educational provision we are looking for. The document describes the process, makes clear the dates and deadlines you will need to meet, and it contains information about how the Mawhiba panel will make decisions about which schools are invited to become Members, Partners or Advanced Partners of the Initiative.
Background

The Standard for School Selection has been written specifically for the purpose of this Initiative. It reflects the vision of the Mawhiba Initiative to build ‘a creative society with a critical mass of gifted and creative young leaders who are innovative, highly educated, and well-trained to support the sustained growth and prosperity of the Kingdom.’ The programme of educational reform introduced within the Mawhiba Schools Partnership Initiative requires schools to systematically configure their educational offer so that the educational conditions exist that will enable giftedness and creativity to thrive. 
The Standard is based on the most up to date research and thinking. Schools which are successful in ensuring that large numbers of students perform at very high levels
· build a climate of high expectation and high achievement,

· offer a curriculum with prominent components that nurture giftedness and creativity,
· have senior leaders who demonstrate a clear vision and foster it in their staff,
· monitor the performance of students, structures and pedagogy to maximise successes and address weaknesses
· demonstrate a desire for continuous school improvement

The Standard is a model of excellence.

It has been informed by the work of Pam Sammons et al who devised a model of school effectiveness. (Sammons, Hillman and Mortimore, 1995). They were commissioned by the UK Office for Standards in Education (Ofsted) to review the literature of international school effectiveness. MacGilchrist (MacGilchrist, Myers and Read, 1997) supports the argument that the essential characteristics of an effective school are professional and high quality leadership and management, a concentration on teaching and learning and a learning culture that reflect high aspiration for all students. The characteristics associated with school effectiveness and student high performance have been used to shape the criteria used in this Standard, making clear the focus on provision for giftedness and creativity.
This Standard has been benchmarked against a range of international standards, comparing their quality characteristics and accreditation processes. The Standards were analysed to ensure parity in expectation and provision, include Ofsted UK, Investors in People UK, Professional Standards for Teachers in the USA and Australia and the Quality Standard for Gifted and Talented Education DfES, UK. The benchmarking concludes that the Standard sets very high expectations and is on a par with others set internationally.
Accreditation

The accreditation process has been developed to secure a systematic and fair approach to bringing schools into the Mawhiba Initiative and then awarding them the status of Partnership and Advanced Partnership Schools.  
There are 8 Standards in the School Selection Strand
1. Student Achievement

2. Leadership and Management

3. School Ethos

4. Teaching and Learning 
5. Classroom Management

6. Student Personal Development

7. Parental Involvement

8. Commitment 
Each Standard is characterised by a group of criteria. 

Through assessment, each Standard is judged to be demonstrated in a way that is 

· Limited, graded 4

· Developing, graded 3

· Good, graded 2

· Excellent, graded 1

For a school to be awarded

· Membership School status, Standard 8 Commitment is assessed as at least good, and the other 7 Standards are assessed as at least developing

· Partnership School status, all 8 Standards are assessed as at least good
For a school to be awarded

· Advanced Partnership School status,  it is required to 

· hold Partnership status

· demonstrate excellence in Leadership and Management, and Teaching and Learning, and a further 2 Standards
· demonstrate its role and capacity in leading and training other schools

Each new school joins the Mawhiba Schools Partnership Initiative as a member school. After 2 years as a member, the school can apply to become a Partnership school and after a further 2 years can apply to become an Advanced Partnership School.
Based on the annual review of progress against the Standard, a school assessed to be exceptional can apply for the next status before the specified period, but with a minimum of 1 year in the current status.
Each status is awarded for a period of 3 years. Toward the end of the 3 year period, schools will be invited to submit an application for renewal of their status. 

Applications for Membership, Partnership and Advanced Partnership status are requested on an annual basis. Schools are advised to expect invitations for applications for Membership status between January and March of each year. Invitations for Partnership and Advanced Partnership status will be sought between February and April of each year. 
The Initiative is committed to the advancement of schools and offers a range of incentives. These are described fully in the Mawhiba Schools Partnership Brochure, which can be found on the Mawhiba web-site at www.mawhiba.org 
THE STANDARD FOR SCHOOL SELECTION
MEMBERSHIP AND PARTNERSHIP

An effective school defines the provision of high quality teaching, learning and assessment and reaching high student achievement levels as its core and moral purpose. Effective leaders set high performance expectations for each individual, group and the institution. They are accountable to students, staff, parents and the community for reaching aspirational targets in student performance.

The school seeks out valid assessment systems, such as tests, tracking student progress, sampling children’s work, higher order questioning, giving feedback to learners and peer and self evaluation to gain information each student’s learning. The findings are used to evaluate the effectiveness of teaching and to drive understanding of good practice. 

	

	Data suggest that students are making good progress in developing knowledge, understanding, skills, attributes and attitudes


	

	Schools consistently look for valid systems of assessment and analyse data to support their judgements about student progress and plan for school improvement





Professional leadership models clear strategic thinking. It takes account of all stakeholder views in planning for improvement. Monitoring and evaluation underpin development. Principals are proactive in tackling issues to improve provision for students, including a strategic approach to staff recruitment.  Key leaders demonstrate a deep and broad knowledge of what constitutes high quality learning, teaching, assessment and curriculum, and have a good understanding of what happens in classrooms, in lessons and around school and engage regularly in a dialogue about improvements.  

Efficient management systems are in place. Staff are actively engaged in researching, learning and discussing their roles and the nature of learning, subject knowledge, management or pedagogy. There is a staff development programme in place that offers courses both within school and outside. 
The School Owner, where relevant, and the Principal is committed to a culture of excellence and is active in the pursuit of high quality


All leaders in the school hold high aspirations for the achievement of all students; they are open to new ideas and are willing to work in different ways

Leadership has a real ambition to drive change for continuous improvement 

Leadership places learning and student achievement at the centre of everything they feel, think, say and do

                            Leadership actively recruit high quality staff that complement each other and have a 
                            range of diverse skills that are of mutual benefit

A differentiated professional development programme is in place, for all teachers, with some work on the theory and practice in relation to giftedness and creativity

There is a documented programme for evaluating the quality of what is being offered to all students, to support improvement, through 

· seeking out students’ views and acting on good suggestions

· monitoring the progress students are making in their work and through assessment data                     

· evaluating the quality of teaching and working to improve it 

There are clear systems that support the quality of work being done

· clear, prioritised and focused improvement plans

· coherent policies

· developing wide ranging processes for the identification of giftedness

· monitoring of individuals against objectives for progress


Networking across schools supports professional skills amongst key teachers and extended provision for students

Students have access to high quality information and guidance on future pathways and in lifelong learning


A successful school demonstrates a positive ethos through its values and principles. Each school has an ethos which defines its unique character and spirit. This is conveyed through the attitudes expected of students and staff and is reflected in the way students relate to each other, how students relate to staff, and how the school relates to the community it serves. Students understand the relationship between personal effort and high performance. Affirmation of hard work, co-operation, achievement and progress is frequent and ongoing. 

The whole school community works together in harmony, upholding a shared set of values such as respect, honesty, courage and responsibility


Relationships between staff, staff and students, and between students, are of high quality and demonstrate integrity and trust

Leaders promote an environment for learning that 

· recognises and rewards high achievement in a wide range of areas
· emphasises the importance of hard work and perseverance
· appreciates individuality and creative approaches in both teachers and students
· encourages all (staff and students) to see themselves as learners

High quality teaching is stimulating and consistently challenging. Teachers have an expert knowledge of the curriculum, how to teach it and how students learn. They use a wide range of pedagogical styles, designed to support students’ learning styles.  Lessons are well planned and structured.   Students are taught and encouraged to take risks and learn from their mistakes, to think critically and to be cognitively aware of their learning. Students are told what, why and how they have done well. Advanced learning behaviours are nurtured through enquiry and problem solving. In a positive learning climate, teaching and learning roles can be interchangeable.

The individual and unique needs of some students are recognised and met

Teachers are clear about what they want children to learn and how they will know that they have been successful

Teachers use a variety of appropriate assessment strategies and tools to make sure that they know what students already know, understand and can do, before they plan for the next steps in students’ learning


Teachers use a wide repertoire of appropriate teaching methodologies and strategies
 that are ‘fit for purpose’, matching the intended learning 

Teaching develops high levels of subject knowledge plus the ability to use and apply knowledge 

Students play a part in negotiating the development and direction of their work

Learning is supported through debate, collaborative learning and responding to higher order questioning

In taking learning forward

· engaging tasks are planned which require students to think, reflect, solve problems, research and look for creative solutions

· extended activity is planned that allows for greater depth, a stepped approach and investigation via multiple routes to seek solutions 

A culture of risk taking is fostered; students start to understand that making mistakes can lead to improved understanding

Students can communicate their knowledge and understanding in a variety of ways; choosing a method of recording that is appropriate to the task

Feedback to students recognises and builds on success and is specific about improvement

Everyone in the class, teachers and students, see themselves as a learner

Students have access to high quality resources including new technologies to support their learning


The effective management of students, time, resources and support promotes good behaviour and effective learning. Effective teachers consider how best to group students to maximise the learning for everyone. They provide a range of opportunities that develop good work habits, link personal effort to high performance and plan their interventions carefully. They manage the learning of each individual student. 

Students who are performing particularly highly have opportunities to work together

Students are given the opportunity to progress in line with their capabilities

Students are helped to develop a range of skills that help them to work in groups and independently, either with or without intervention from a teacher

Students are encouraged to challenge the ideas of others appropriately and to be independent minded

Students are given time and space to produce high quality work

Teachers encourage hard work and perseverance

Schools that are effective in creating the conditions that nurture giftedness and creativity actively engage in teaching and modelling learning behaviours that seek to ask questions, reflect, inquire and solve problems. Students are active partners in their learning. They seek responsibility and the will to make a positive contribution to the ongoing development of the school.Schools provide and permit a range of non-classroom activities and prepare students for a useful role in wider society.

Students are independent minded and feel responsible for their learning

Students demonstrate leadership skills and work effectively in teams 

Students are resilient and persevere in the face of challenge

Students evaluate their own progress and redirect their development


Students are tolerant, respectful and supportive of each other

Students gain self esteem from skills and abilities enhanced beyond the academic school curriculum

Students who are gifted and creative are encouraged to use their abilities for the good of all. They show and develop their commitment to their school community and to society 


In meeting the educational needs of its students, an effective school works in partnership with its parents and its local community. It involves parents as co-educators of its children. Parents are supported in how best to work with their child at home and are offered opportunities for regular dialogue about how well their child is doing. Parent views are asked for, listened to and acted upon. 


                           Parents are engaged in their child’s learning and general school life

Reporting arrangements provide parents with an accurate synopsis of their child’s achievement and set out what a child needs to do next to further improve

Parents are helped to understand the complex nature of ability and the importance of opportunities and personal motivation in the fulfilment of a child’s potential

Parents are guided in how best to support their child with extension learning (homework)


The school involves local community members in school programmes

The school seeks involvement from the wider community to enhance and inform learning, curriculum opportunities and students’ future careers


	A school-wide approach to nurturing giftedness and creativity, such as the one adopted by Mawhiba Schools Partnership Initiative, requires a school to systematically configure its educational offer so that the educational conditions exist that will enable giftedness and creativity to thrive. Everything that the school does must contribute towards creating the appropriate conditions and atmosphere for nurturing giftedness and creativity in students. To achieve this school-wide approach requires all staff to engage with a change process and senior staff to be committed to both leading and monitoring that change



	
	Leadership that has a good understanding of recent thinking on the complex nature of ability and how to create the educational conditions for nurturing giftedness and creativity in students 



	

	Distributed leadership, where leaders at all levels work together , have clearly defined delegated responsibilities and take complementary roles 


	

	The creation of a post for a creative, committed key professional, working at SLT level and supported with time and resources, to 

· model best practice

· be the resident expert in teaching and learning to nurture giftedness and creativity

· be a key driver in bringing about ‘deep’ change


	
	A curriculum and pedagogical approach

· that is student-centred and inquiry based

· where every teacher is a teacher for giftedness and creativity 
· that provides  additional advanced learning opportunities within and beyond school


	

	The provision of excellent science and IT resources




THE STANDARD FOR SCHOOL SELECTION
ADVANCED PARTNERSHIP

	

	Be a Partnership School

	

	Excellent performance in Leadership and Management and Teaching and Learning, and a further 2 Standards 

	

	The school can demonstrate its role and capacity in leading and training other schools

· A Mawhiba Team who are 

· confident, informed about and experienced in creating the conditions to nurture giftedness

· skilled in coaching and mentoring

· able to model and demonstrate innovative teaching and learning in lessons

· able to monitor, evaluate, analyse and give appreciative feedback

· have good interpersonal qualities

· A team manager who can plan, organise and support the delivery of training

· The Principal is an ambassador for the Initiative and can present his/her school to other schools as an exemplar of a highly effective school in nurturing giftedness and creativity

· The school supports and practices action research in the quest for further knowledge and understanding about how best to unleash a child’s potential



Application and Assessment Process

1. Membership School
There are 3 stages for a school in making an application to become a Member School  
1. Expressing an interest

2. Submitting a Self Evaluation Form (SEF)
3. An on-site evaluation, that examines how well your school meets the criteria described in the Standard

All forms can be found on www.mawhiba.org
At each stage there is an evaluation of the information given and evidence presented and schools are advised whether their application has been successful. When an application has been unsuccessful at any stage, the school will receive feedback which outlines observed strengths in policy and practice and offers guidance about what and how to further improve.
The expression of interest is assessed in terms of a school’s commitment to fully engage in the values of the Initiative and their capacity to create a structure and a curriculum that enables students with giftedness and creativity to perform highly. 
The panel will also consider the
· required number of places for Mawhiba Scholars

· balance of boys and girls schools

· geographical balance of schools

The Self Evaluation Form represents a school’s analysis of their strengths and areas for development. This Form is analysed alongside supporting documentation submitted by the school to determine whether the school should be visited to further gather information to support the application. The quality of the SEF will also be assessed. Consideration is given to how well a school know itself.

The on-site assessment is a way of confirming the school’s view of its capacity to further develop the conditions that nurture giftedness and creativity and to collect further information first hand. The assessment will form a view of the school’s readiness to access and implement what is required of Mawhiba Schools.
The on-site school visit will require each school leadership team to make a presentation to the assessors that demonstrates their commitment to the Mawhiba Initiative. It is expected that the school owner (if relevant), principal, and senior leadership team should attend this session. Time will be allocated for a short opportunity to discuss and ask questions. Other activities include observations of classroom teaching; discussions with leadership, students, other staff and parents; and some analysis of students’ work and assessment results through teacher assessment and tests.

More detailed information about 

a) the Mawhiba Schools Partnership Initiative,

b) how to complete the SEF, and

c) how to prepare for the on-site visit

will be provided in a briefing session, held in central locations across the Kingdom.

Dates, times and venues for the briefings will be circulated to those schools which are successful in reaching the second stage of selection and asked to submit some self evaluation in support of their application.  

A further two stages complete the process of assessment
4. Moderation

5. Membership

The purpose of moderation is to ensure that each application has been professionally assessed and that all assessment procedures have followed due process.

A final list of schools who have met all the requirements for inclusion in the Initiative is put forward to the Mawhiba Strategy Group for consideration. This Group reserve the right to makes the final decision about which school to invite to be member schools. Each school is required to sign a Mawhiba Schools Partnership Initiative Agreement in order to become Membership schools.   

Key Dates for schools are 

	27 February
	Closing date for receipt of Expressions of Interest



	7 – 9 March
	Briefings in key locations



	24 March
	Closing date for the receipt of Self Evaluation Forms



	3 - 13 April
	On site visits



	1 May
	Schools notified of the outcome of their application



	11 May
	Mawhiba Schools Partnership Agreement signed



	Early July (TBC)
	Mawhiba Schools Partnership Conference




All activity and dates are shown in the selection process chart below

	
	Key Dates for Schools

	Application
	Assessment
	Feedback



	STAGE 1

Expression of Interest


	Application 
	1A. Schools complete the Expression of Interest Form

By 27 February

	1B. Mawhiba Panel uses the Initial Selection Criteria to assess the Expressions of Interest

By 28 February 
	1C i. Feedback to schools not long- listed

1C ii. Selected schools invited to complete the Mawhiba Self Evaluation Form

1 March


	STAGE 2

Self Evaluation


	Self Evaluation

 Form
	2A. Schools return Mawhiba Self Evaluation Form; supported by any relevant documentation

By 24 March


	2B. Mawhiba Panel uses the Standard for School Selection to assess the Mawhiba Self Evaluation Form

25 March
	2C i. Feedback to schools not short-listed

2C ii. Short-listed schools are informed of the date and requirements of the on-site visit

27 March



	STAGE 3

On site visit


	On site visits

	
	3B. Visits to schools to assess against the Standard for School Selection

· Presentation 

· Observations

· Interviews

· Analysis of documentation

Schools are recommended for           membership status or not

recommended


	

	STAGE 4

Moderation


	Notification


	
	4B i. All evaluations are moderated by an external panel

4B ii. Recommendations are put forward to the Mawhiba Steering Committee

By 19 April 

	4C i. All schools receive a written report of the findings of the reviewers

4C ii. Selected schools are formally invited to become Membership Schools

By 1 May


	STAGE 5

Membership

	Agreement signed


	The Mawhiba School Agreement is signed by Mawhiba and the school

Launch Conference (June/July dates to be confirmed)



2. Partnership School
The process for application and assessment is closely aligned to that for membership. 

In the first stage, schools will include a Self Evaluation Form with their application, and submit both to Mawhiba with any additional supporting documentation.

Both documents are assessed against the criteria defined in the Standard for School Selection. The panel will expect that a school can demonstrate progress made against many of the criteria since they were first assessed to become members. In addition, the panel are looking for evidence of a continuing and sustained commitment to the values of the Initiative. 

The analysis in the SEF will be considered alongside a range of other knowledge about each school and its performance, for example 

· Orientation of Mawhiba Scholars

· Implementation of the Advanced Supplementary Curriculum

· Feedback from Mawhiba Education Consultants and Mawhiba City Co-ordinators 

· Lead Professional weekly reports 

· Parents’ Forums

· The outcomes of the annual evaluation review – the ‘Single Conversation’

The panel will explore the match between your own self analysis and the views of others who work in or have visited your school. 

At the second stage, your evaluations will be further triangulated with those of others during the on site visit. Assessors will seek confirmation through interviews with staff, student and parent groups and through first hand observations in lessons and meetings. 
Schools will be asked to make a presentation that demonstrates how they are creating the conditions that nurture giftedness and creativity and what impact they have made so far on learners and their achievements.

Following moderation, schools deemed successful in meeting the requirements for a Partnership School will be recommended to the Mawhiba Strategy Group for their final decision.

Successful schools will be expected to sign a Mawhiba Schools Partnership Initiative Agreement, showing their continued support and advocacy of the Initiative across the Kingdom. 

3. Advanced Partnership School
Applications will be sought from those schools who have been Partnership Schools for almost 2 years at the time of assessment. However, there may be an exception when a school can apply earlier, as previously described. (p7) The initial application will allow a school to demonstrate that they meet the criteria for Advanced Partnership status. In addition to compiling self evaluation against the Standard for School Selection, a school will be asked to further support their application by providing
· One case study that shows how they led training and development in their own school

· Evidence of networking, where good practice has been shared as a means of professional development
· A draft outline plan of how the Mawhiba Team will support and challenge other schools to improve their  practice in nurturing giftedness and creativity
If a school is assessed on application to meet the Standard, then an on-site visit will be arranged. The on site assessment will include

· A structured, formal interview, involving the owner and school leadership team, to discuss the draft plan that was submitted on application

· An in depth evaluation of the 2 Aspects nominated to be excellent

The school leadership team and the Mawhiba Team will be given the opportunity to contribute in the preparation and planning for the on site assessment. They will need to signpost the evidence that will provide the assessors with critical and relevant data that informs analysis against the Standard. 
It is possible that the on site assessment will take place over several visits. 
From seeking applications to making recommendations, the anticipated timeframe will be 3 months. 

Recommendations for schools to be awarded Advanced Partnership status will be made to the Mawhiba Strategy Group following moderation of the assessment by a second panel of assessors. They will make the final decision. 

SELF EVALUATION

Your Mawhiba School Partnership Initiative Self Evaluation Form (SEF) should provide an evidence-based and objective evaluation of your school. We are interested in two aspects of your school:

· your current provision for giftedness and creativity, including use of assessment and testing to monitor progress and the provision of advanced learning opportunities

· your capacity and commitment to implement an innovative change programme, with the active involvement of all staff and including evidence of your involvement in researching best practice and innovation in schools.

You should ensure that your key messages to us are clearly expressed.  You should be as exact and as objective as you can.  Base your responses on evidence, not on what might be or what you intend to happen. Schools must be able to point to evidence against each of the criteria. It is unlikely that schools will wish to pursue their application if there are significant areas where they are unable to provide evidence of compliance with the criteria.  Similarly “excellent” performance is likely to be rare. An effective school understands it areas of strength and weakness. Only then can it build on its successes and plan for continuous improvement. 
The school evaluation form is meant to be evaluative, it is not meant to provide a descriptive commentary on the school’s history. It should not be a long document. Rather than describing what your school does you should try to analyse the impact of what you do.   
The self evaluation form should: 
· convey a clear picture of how your school is doing 

· provide evidence of how you know what you know 

· show what you are doing to build on successes and remedy weaknesses.  

As you complete the form you should think about the outcomes for students. The form reflects the criteria described above in the Standard for School Selection, which places emphasis on students and their learning. You will have data about your students’ performance. You should use that data to support claims you make about the quality and effectiveness of teaching, particularly in relation to giftedness and creativity.

When you are evaluating the effectiveness of leadership and management in your school, it is important to link this to impact. If the students are doing well, what role has management played in facilitating their achievement? What have you done to bring about improvement in the past and what are you doing now?

It is important the form represents the collective school view rather than the view of a particular individual. Therefore it would be appropriate for the senior leadership team to discuss the form and how it should be filled in as a group. It will be the Principal’s responsibility to submit the form. 
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APPENDIX 1

GUIDANCE IN COMPLETING THE MAWHIBA SCHOOL PARTNERSHIP INITIATIVE SELF EVALUATION FORM (SEF)

The SEF is an important document in the assessment of a school’s readiness to benefit from involvement in the Mawhiba Schools Partnership Initiative.  It enables the school to identify the extent to which it already meets, or is close to meeting, each of the criteria in the Standard. In completing the SEF, schools are asked to briefly record evidence relating to EACH of the listed criteria.  The written evidence should include reference to aspects of the school’s work that already meet the standards criteria and to aspects that are at the developmental stage for giftedness and creativity.

The following exemplification for each Standard repeats the brief descriptor of the characteristics of the Standard, and shows how evidence might be presented to demonstrate how the school is adjusting its provision to create the conditions that nurture the giftedness and creativity of its students, and with what outcomes. As far as is possible, schools are encouraged to avoid repetition when recording evidence in the different sections.
For each section, examples are given of the types of documentary evidence that you might wish to refer to in making your response.  

	Student achievement


	An effective school defines the provision of high quality teaching, learning and assessment and reaching high student achievement levels as its core and moral purpose. Effective leaders set high performance expectations for each individual, group and the institution. They are accountable to students, staff, parents and the community for reaching aspirational targets in student performance.

The school seeks out valid assessment systems, such as tests, tracking student progress, sampling children’s work, higher order questioning, giving feedback to learners and peer and self evaluation to gain information each student’s learning. The findings are used to evaluate the effectiveness of teaching and to drive understanding of good practice. 



	 

            Recent analysis of student tests in Grades 7, 8 and 9 show strengths in mathematics across the whole phase. Almost 60% students gained high scores and 85% students have made good progress this year. In Grade 9, standards in English are less good. They have dipped. This reflects the instability of English teaching in this Grade. Student performance in science is poor. This is now a focus for improvement. Lessons involve more scientific investigation and this is motivating the students. Teacher assessment from the mid-semester monitoring shows that test results are likely to rise.

Developing 

Our emphasis on problem solving in all subjects has resulted in students showing an increased range of attributes such as listening and participating in class discussions, asking questions and being aware of and valuing the contribution of others. Children are more reflective in their thinking and willing to revise their ideas when others present convincing arguments.

Good 
            
               Information from assessment systems is monitored rigorously by senior staff to check that students make the expected progress each year and meet the targets set for them.  
Developing

A priority in the current school improvement plan is to determine whether the targets set for individual students are high enough, and whether students understand the importance of them.  There is an underlying feeling amongst the staff that there is untapped potential in students of all abilities.

Good




	Some of the following documentary evidence can be used to support your statements:  

· Recent and past student assessments – tests and teacher assessment records

· Any analysis of the assessments

· A recent School Improvement Plan

· Department / Subject Improvement Plans

· Target setting with students

· Tracking of individual student achievement

· Observations and discussions with students




	Leadership and Management



	Professional leadership models clear strategic thinking. It takes account of all stakeholder views in planning for improvement. Monitoring and evaluation underpin development. Principals are proactive in tackling issues to improve provision for students, including a strategic approach to staff recruitment.  Key leaders demonstrates a deep and broad knowledge of what constitutes high quality learning, teaching, assessment and curriculum, and have a good understanding of what happens in classrooms, in lessons and around school and engage regularly in a dialogue about improvements.  

Efficient management systems are in place. Staff are actively engaged in researching, learning and discussing their roles and the nature of learning, subject knowledge, management or pedagogy. There is a staff development programme in place that offers courses both within school and outside. 



	   

             The school’s leaders are aware that current students need a modern, challenging curriculum underpinned by core values and wide-ranging knowledge of the world about them if they are to reach high achievement levels. The leadership team is committed to redirecting provision and the nature of learning through whatever sources become available.  Hence the interest in the Mawhiba Schools Partnership Initiative.

Developing


             All leaders are very focused on high performance. We maintain a high profile around the school, observe and listen and engage well with students and colleagues. Parents hold the school in high regard.

Excellent 
              A Continuous Professional Development programme is in place that is based on a thorough analysis of the needs of individual teachers, groups of teachers and the School Improvement Plan.  Although attention to provision for giftedness and creativity is implicit, the school recognises that it needs to be much more explicit in defining how it provides for this aspect of students’ development. 

Developing

             Expectations of teachers with regard to the implementation, monitoring, evaluation and execution of policies are high. Rigorous assessment and testing leads to accurate recording of students’ progress, and also, to an awareness that, for some students, there is a hunger for more interesting and thought-provoking work. 

Good

 

             Personalised learning programmes are already provided for some of the most academically able students. Students and parents speak highly of the quality of these programmes. The teachers’ expertise in preparing them and promoting students’ independence and critical thinking skills could easily be harnessed to provide similar programmes  that focus more specifically on developing giftedness and creativity for all students. 

Developing


             The school is aware that guidance for students about future pathways is inconsistent; it has been identified as an area for improvement. 

Limited




	Some of the following documentary evidence can be used to support your statements:  

· Your Financial Plan

· Your management structure

· Your Staff Performance Management documentation, including job descriptions,  staff appraisal objectives and assessments

· Professional Development plan and records

· Monitoring and evaluation of training

· Staff membership of professional bodies

· Curriculum Management Policy

· Teaching and Learning Policy

· Lesson observations from administration, subject supervisors and MoE supervisors

· Staff Meeting agendas and notes 

· Policy for the Giftedness and Creativity  




	School Ethos



	A successful school demonstrates a positive ethos through its values and principles. Each school has an ethos which defines its unique character and spirit. This is conveyed through the attitudes expected of students and staff and is reflected in the way students relate to each other, how students relate to staff, and how the school relates to the community it serves. Students understand the relationship between personal effort and high performance. Affirmation of hard work, co-operation, achievement and progress is frequent and ongoing. 



	
              Students and parents are proud of the school and of its recognised success in the local community.  The latter is partly due to the students’ work with different social groups, such as care for the elderly, and of the willingness of local businesses to work with the school on entrepreneurial aspects of the curriculum. Students have plenty of recorded evidence to show to visitors.

Good


             There is an atmosphere of mutual respect between staff and students. Students behave well in response to good teaching that engages their interest and makes them want to learn. 

Good


            The learning environment in classrooms, and in the school as a whole, is permeated by attitudes that encourage students and teachers to learn together.  Students particularly enjoy lessons where they are challenged to work independently; they sometimes surprise themselves by finding a number of alternative routes to the solution of a problem. Teachers reward success and enterprise meaningfully, which ensures that all students, whatever their ability, are encouraged to think through the next steps in their learning. 

Good




	Some of the following documentary evidence can be used to support your statements:  

· School reviews, surveys and evaluations
· Student presentations
· Student Behaviour Management Policy

· Whole schools assemblies, planning and preparation
· Photographs of student activity


	Teaching and Learning



	High quality teaching is stimulating and consistently challenging. Teachers have an expert knowledge of the curriculum, how to teach it and how students learn. They use a wide range of pedagogical styles, designed to support students’ learning styles.  Lessons are well planned and structured.   Students are taught and encouraged to take risks and learn from their mistakes, to think critically and to be cognitively aware of their learning. Students are told what, why and how they have done well. Advanced learning behaviours are nurtured through enquiry and problem solving. In a positive learning climate, teaching and learning roles can be interchangeable.


	
             Children with learning difficulties are given additional support in lessons. They are given opportunities to work in groups and are sometimes drawn together for additional explanation and instruction from the teacher. At times through the semester, extra lessons are provided at the end of the school day. We have a few students in Grade 9 who show very challenging behaviour and although we have tried a range of strategies to support them, they can disturb others in the class, so have to be withdrawn. The social worker is working with parents to deal with the inappropriate behaviours; but to date, this is making little change. 

Developing

             Teaching staff in the mathematics department set a good model in their use of assessment in lessons to guide the next series of lesson. Questions are open and challenging and enable teachers to assess student understanding and knowledge. They talk together about their section’s learning and progress and consider which aspects of the lessons have gone well. In classes, they use student self assessment to good effect. For example students indicate through signs that they understand or they are unclear and would like more help. 

Good

However, this practice is not so evident in other departments. We have scheduled opportunities for the science teachers to observe lessons and join the mathematics department meetings.
Limited


             All teachers use a variety of methods to motivate and engage learners. They enable students to seek knowledge, research and develop their thinking whilst at the same time ensure that students have the relevant skills to do this well.

Excellent        


            Senior leaders know which subject departments are effective and which need improvement. Requirements for improvement, in subject knowledge and strategies for its application, are clearly set out each term in notes to heads of department.  Teachers’ response is evaluated on a regular basis and precipitates further action where necessary.

Developing


             Students’ views on the effectiveness of teaching and learning in each subject are sought through student questionnaires.  Senior leaders share the analyses with teachers and evaluate the effectiveness of teachers’ response at a later date. In lessons, students are able to make suggestions and follow their own lines of enquiry.

Good

             Teachers are innovative and look for creative ways to improve student performance and tackle problems. The most able students are presented with problems that require original and thought- provoking approaches; other students are assisted to reach solutions using step-by-step approaches that lead them on and raise their confidence. We have many good examples of extended activity throughout the school. Students have set up their own companies, some have worked alongside
 community professionals to test out their hypotheses, whilst others have run self help community projects.
Excellent


             A majority of teachers rely on traditional methods of instruction and work with students through the MoE text book. Whilst this has resulted in good student grades, most students give answers they expect teachers want and are cautious about trying new ideas and techniques.

Limited


               Each semester, heads of subject scrutinise a random selection of students’ notebooks from each teacher.  This assists senior staff in checking that the quality and presentation of work meets expectations and leads to corrective action if necessary. It also checks whether learning is being appropriately recorded and in which style teachers place most emphasis.
Good


               In all classes teachers are dominant and manage the lessons from beginning to end. Students are reluctant to ask questions and do as they have been directed. 

Limited

 


	Some of the following documentary evidence can be used to support your statements:  

· Teachers’ planning

· Samples of teachers’ marking and feedback given to students

· Curriculum planning

· Departmental policy documents

· Clubs, competitions and other activities for students  

· Enrichment activity and beyond-school learning opportunities

· Evidence of advanced learning opportunities through differentiated planning

· Student work samples, with any analysis and comments

· Principals’ Teacher Reports

· Monitoring and Evaluation Policy

· Monitoring and evaluation reports

· Assessment for learning documentation




	Classroom Management



	The effective management of students, time, resources and support promotes good behaviour and effective learning. Effective teachers consider how best to group students to maximise the learning for everyone. They provide a range of opportunities that develop good work habits, link personal effort to high performance and plan their interventions carefully. They manage the learning of each individual student. 


	
             Students of all ages, who are performing highly, work ‘off timetable’ for 2 days each semester on problem- solving activities. Students work in groups, challenging each other, to solve problems in science, mathematics and sport. In addition, the Principal offers three prizes each year for 10,000 word research projects.  These have included investigation of the earth’s magnetic field within 100 kilometres of Jeddah, comparison of feeding and training programmes for racing camels, and the viscosity of fruit drinks in relation to their composition and production methods.

Good

 

             In several subjects, older students are encouraged to lead activities for the whole class, effectively operating as ‘student teachers’. They receive feedback from the teacher, for example, on their oral skills and clarity of explanation. On occasion, students are set a group task, where each student takes on a specific role within the group. In many lessons, students are given time to work alone and independently of the teacher, choosing when to ask for guidance, from either another student or the teacher.

Good 

                


	Some of the following documentary evidence can be used to support your statements:  

· Teachers’ planning

· Records of individual students’ achievements

· Clubs, competitions and other activities for students  

· Enrichment activity and beyond-school learning opportunities

· Evidence of advanced learning opportunities through differentiated planning

· Student work samples, with any analysis and comments

· Assessment for learning documentation

· Celebration events



	Personal development



	Schools that are effective in creating the conditions that nurture giftedness and creativity actively engage in teaching and modelling learning behaviours that seek to ask questions, reflect, inquire and solve problems. Students are active partners in their learning. They seek responsibility and the will to make a positive contribution to the ongoing development of the school.Schools provide and permit a range of non-classroom activities and prepare students for a useful role in wider society.



	
             Many students are excited by, and thrive on, open-ended tasks that enable them to take responsibility, take risks and demonstrate their independence. Students enjoy the ‘trial and error’ approach and respond well to skilful feedback and mentoring from teachers. There is scope for further development in this aspect of the school’s work; it needs to be extended to all students and to be used by all teachers.

Developing


              Students discuss their progress in lessons and over time. Older students are well practised in self-assessing their own achievement. The school is working on systems to involve students more closely in designing packages of learning that best suit their personal needs and aspirations. 
Good


                Overall, students are articulate and influence others to stimulate improvement in the school community and beyond. Students show a genuine interest in finding out about world affairs and recognise the importance of establishing meaningful relationships at all levels of society.

Good


            Some students have been assessed as gifted. They are given extra lessons at the end of the school day and focus on extension activities in English, mathematics and science.

Limited        

  


	Some of the following documentary evidence can be used to support your statements:  

· School timetable 

· Records of enrichment activities and school clubs offered

· Policies on behaviour and reward

· Mentoring and pastoral care policies

· Student records which show tracking of development of their skills and attitudes

· Record of student-led activities 

· Minutes of student councils

· Curriculum planning documents which address 21st Century Skills, such as risk-taking, communication and problem-solving

· Record of entry to universities


	Parental Involvement  

  

	In meeting the educational needs of its students, an effective school works in partnership with its parents and its local community. It involves parents as co-educators of its children. Parents are supported in how best to work with their child at home and are offered opportunities for regular dialogue about how well their child is doing. Parent views are asked for, listened to and acted upon. 



	
             Parents are well informed about the school’s mission and understand how this underpins their children’s learning. Regular workshops are arranged to explain how various skills are taught, for example numerical skills, so that parents can help their child at home. Parents are keen to be involved and do not hesitate to contact the school if they have concerns. Teachers respond positively to the school’s ‘open door’ policy.

Parents’ views are valued, for example, senior leaders seek comments on the effectiveness of teaching through interviews with parents at parents’ meetings. 

Excellent


              Procedures for reporting students’ test results and achievement are rigorous. They keep parents well informed on a regular basis about their children’s progress but are less clear about what students need to do to improve further. Work is in progress to strengthen this aspect of reporting procedures.

Good


                Many parents are not fully aware of their children’s potential, partly because the school itself is not clear about how to set up opportunities to bring out and develop giftedness and creativity in its students.  
Limited 
     


	Some of the following documentary evidence can be used to support your statements:  

· Your Prospectus for Parents

· Student reports to parents

· Student performance target information
· Notes from Parent / Teacher Interviews

· School presentations: Power Point slides, notes, CD-Rom, evaluations

· School Newsletters to parents

· Record of communication with an individual student’s parents

· Surveys, questionnaires sent to parents

· Notes from Parent Group meetings and activity

· Local newspaper articles and references




	Commitment to and evidence of



	A school-wide approach to nurturing giftedness and creativity, such as the one adopted by Mawhiba Schools Partnership Initiative, requires a school to systematically configure its educational offer so that the educational conditions exist that will enable giftedness and creativity to thrive. Everything that the school does must contribute towards creating the appropriate conditions and atmosphere for nurturing giftedness and creativity in students. To achieve this school-wide approach requires all staff to engage with a change process and senior staff to be committed to both leading and monitoring that change



	
              Leadership has some understanding of what is required to develop an environment that fosters giftedness and creativeness in students but is unsure about how best to translate this to practice.  Help from the Mawhiba team will be invaluable; it will be taken up with immediate effect.  

Limited


             A senior teacher and four heads of department have attended courses on creativity and giftedness and a briefing paper has been circulated to all staff. Some departments have responded positively by creating specific opportunities for all students to work independently on challenging, open-ended tasks, such as constructing an electronic robot. Teachers’ understanding of the fundamental concepts underpinning provision for giftedness is still limited but there is a willingness to learn more

and to work within a more flexible curriculum.  A key teacher is about to be appointed, working at senior teacher level, to spearhead giftedness and creativity in the curriculum.

Developing
            
             All the mathematics and science teachers have recently been trained in working with the new MoE Curriculum. They are beginning to introduce the activities and experiment with different teaching methods. The tasks are more open, encourage group working and make students think and tackle problems. Teachers can see the benefits in working this way; students are lively and motivated, have fun and are showing more capacity to make mistakes and persevere.

Developing  

      
             Science and IT resources have improved significantly in the last year, from adequate to good. Sufficient resources are available for students to perform practical experiments in science in small groups. Facilities for students to develop and apply technological skills are readily available in

localised areas about the school, but not in the classrooms. Very good IT resources are provided in classrooms however for the teachers’ use. Teachers have been well trained in IT skills and use them effectively to complement other teaching strategies.

Good




	Some of the following documentary evidence can be used to support your statements:  

· Evidence of a change process that has been successful

· Evaluation from other initiatives and developments

· Examples of individual and groups of staff innovation

· Site and facility planning

· Staff management plan
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